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S t ude nts in the midd le grades face new challe nges in re ad i ng. In the
sixth through eighth grade s, the amo u nt of assigned re ad i ng inc re a s e s.
S t ude nts must compre he nd and re member information in cont e nt are a
t ex t b o o ks pac ked with new conc e p ts and vo c a b u l a r y. In addition, 
s t ude nts in the midd le grades must make the tra nsition from re ad i ng
c h i ld re n ’s books to stud y i ng classic adult litera t u re, which cont a i ns
mo re complex story struc t u re s, charac t e rs, and the me s. Midd le scho o l
s t ude nts must accomplish all this with less direct classroom re ad i ng
i ns t r uction, wo r k i ng mo re inde p e nde ntly than in the past. As the
t a s ks of re ad i ng become mo re difficult, a stro ng grasp of re ad i ng and
s t udy strategies becomes essential to ac ademic ac h i eve me nt .

C u r re nt re s e a rch shows that good re ad i ng is strategic re ad i ng: suc c e s s-
ful re ade rs use a variety of strategies to cons t r uct the me a n i ng of the
t ext (Pe a rson, Ro e h le r, Dole, & Duffy, 1992). These strategies inc l ude
c o n ne c t i ng what is re ad to prior know le dge, mo n i to r i ng unde rs t a nd-
i ng, disting u i s h i ng important from less important information, self-
q u e s t i o n i ng, and making infere nces during and after re ad i ng. Less
s uccessful re ade rs often lack know le dge of or cont rol over such stra t e-
g i e s, not quite unde rs t a nd i ng when or how to use them to learn fro m
t ext (Vacca & Vacca, 2002). Fo r t u n a t e l y, re s e a rch also shows that le s s
c a p a b le re ade rs can be taught these stra t e g i e s, re s u l t i ng in better
re ad i ng compre he nsion (e.g., Pre s s ley, 2000).

T he R e a d e r ’s Hand b o o k for grades 6–8 is a stude nt re s o u rce full of
re ad i ng and study strategies endo rsed by re s e a rc he rs, teac her educ a-
to rs, and classroom teac he rs. Some of the strategies inc l uded have
been used successfully for ye a rs; othe rs are new, gro u nd b re a k i ng
a p p ro ac hes that enhance critical re ad i ng of and stude nt eng age me nt
in text. The strategies given are applied to a wide ra nge of ge n re s,
f rom tex t b o o ks to popular media to litera t u re. Because it can be us e d
w i t hout cons t a nt teac her guidanc e, the R e a d e r ’s Hand b o o k p ro mo t e s
s t ude nt inde p e nde nce and re s p o nsibility for gaining cont rol of the
re ad i ng and study strategies ne e ded to succeed in midd le scho o l .

Pe a rson, P. D., Ro e h le r, L. R., Dole, J. A., & Duffy, G. G. (1992). Deve lo p i ng ex p e r t i s e
in re ad i ng compre he nsion. In S. J. Samu e ls & A. E. Fa rstrup (Eds.), What 
re s e a rch has to say about re a d i ng ins t r u c t i o n. Newark, DE: International Re ad i ng
As s o c i a t i o n .
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P re s s ley, M. (2000). Compre he nsion ins t r uction in ele me ntary school: A quarter-cent u-
ry of re s e a rch pro g re s s. In B. M. Ta y lo r, F. F. Gra ve s, and P. van den Broek (Eds. ) ,
R e a d i ng for meaning: Fo s t e r i ng compre he nsion in the middle gra d e s. Newark, DE:
I nternational Re ad i ng As s o c i a t i o n .

Vacca, R. T., & Vacca, J. L. (2002). C o nt e nt area re a d i ng: Literacy and learning acro s s
t he curriculum (7th ed.). Boston: Allyn & Bac o n .

Introduction

Chapter 1 int ro d uces the re ad i ng pro c e s s. To help stude nts better
u nde rs t a nd what happens when they re ad, they are ins t r ucted to visu-
alize their own re ad i ng process and draw it in a series of picto g ra ms.
This visualization activity elicits stude nts’ tho u g hts and feelings about
t he process of re ad i ng (Liffo rd, Byron, Eckblad, & Ziemian, 2000).

In a study of sixth grade rs, Liffo rd and her colle agues (2000) fo u nd
that stude nts’ dra w i ngs not only prov i ded teac he rs with ins i g ht into
how their stude nts re ad, but also helped the stude nts become mo re
a wa re of their own me ntal processes during re ad i ng. These sixth
g rade rs portra yed a wide ra nge of re ad i ng stra t e g i e s, inc l ud i ng 
re re ad i ng, us i ng cont ext to infer the me a n i ngs of unknown wo rd s,
us i ng the dictionary, no t e - t a k i ng, and re s p o nd i ng in jo u r n a ls. In
ac c o rd with prev i o us re s e a rch (e.g., Vacca & Vacca, 2002), Liffo rd and
her colle agues fo u nd that the mo re successful re ade rs depicted mo re
s t rategies than the less capable re ade rs did. Some of the sixth grade rs
in the study relied on a narrow ra nge of stra t e g i e s. By becoming mo re
a wa re of their own re ad i ng pro c e s s e s, stude nts can see what they ne e d
to do to improve.

To inc rease stude nts’ unde rs t a nd i ng of the re ad i ng pro c e s s, the
R e a d e r ’s Hand b o o k l i ke ns it to the writing pro c e s s. The writing pro c e s s
is the most common way of teac h i ng writing in scho o ls to d a y. Initially
popularized by Donald Gra ves (1991, 1994), Lucy Calkins (1994), and
o t he rs (e.g., Hillo c ks, 1987), this appro ach is endo rsed by virtually all
m a jor mo dern-day teac her educ a to rs and re s e a rc he rs (e.g., Cooper,
2000). The writing process appro ach enables child ren to gain cont ro l
of the complex task of writing by ide nt i f y i ng the stages that ex p e r t
w r i t e rs go through while wo r k i ng. The complex task of re ad i ng can be
simplified in much the same wa y.

C a l k i ns, L. M. (1994). T he art of teaching writing. Po r ts mouth, NH: He i ne m a n n .

C o o p e r, J. D. (2000). L i t e racy: Helping children construct meaning (4th ed.). Bosto n :
Ho u g hton Mifflin.

G ra ve s, D. H. (1991). Build a literate classro o m. Po r ts mouth, NH: He i ne m a n n .

G ra ve s, D. H. (1994). A fresh look at writing. Po r ts mouth, NH: He i ne m a n n .
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H i l lo c ks, G., Jr. (1987). Synt hesis of re s e a rch on teac h i ng writing. E d u c a t i o na l
L e a d e rs h i p, 4 4, 71–82.

L i f fo rd, J., Byron, B., Eckblad, J., & Ziemian, C. (2000). Re ad i ng, re s p o nd i ng, re f le c t-
i ng. E nglish Jo u r na l, 8 9, 46–57.

Vacca, R. T., & Vacca, J. L. (2002). C o nt e nt area re a d i ng: Literacy and learning acro s s
t he curriculum (7th ed.). Boston: Allyn & Bac o n .

The Reading Process

Chapter 2 of the R e a d e r ’s Hand b o o k mo re fully elaborates the re ad i ng
p ro c e s s. Befo re re ad i ng, stude nts are to set a purpose, prev i ew, and
plan. During re ad i ng, stude nts re ad with a purpose and connect 
with the text. After re ad i ng, stude nts pause and re f lect, re re ad, and
re me m b e r.

Re s e a rch shows that purpose setting and prev i ew i ng a text befo re
re ad i ng can help less capable re ade rs become skilled, strategic re ade rs
( Heilman, Blair, & Ru p ley, 2002; Pa r i s, Lipson, & Wilson, 1994).
Purpose setting, prev i ew i ng, and planning enable stude nts to apply
re ad i ng strategies better during and after re ad i ng (Heilman et al.,
2002). For ex a m p le, the stude nt who de t e r m i nes his or her purpose
b e fo re re ad i ng can then use that purpose to ide ntify and fo c us on the
most important information in the tex t .

C o n ne c t i ng with text—a strategy to use during re ad i ng — p ro mo t e s
s t ude nt eng age me nt with the material. Successful re ade rs conne c t
with or relate to tex ts in a variety of wa ys, whe reas less capable re ad-
e rs do not (Wilhelm, 1997). Making conne c t i o ns to personal ex p e r i-
e nc e s, other tex ts, and other subje c ts is the route to ac t i va t i ng prior
k now le dge, and compre he nsion relies on linking what is re ad to what
is alre ady known (Ruddell & Ruddell, 1994).

After re ad i ng, stude nts are to pause and re f lect, re re ad, and re me m b e r.
E d uc a to rs and re s e a rc he rs have lo ng recognized the need for stude nts
to look back at the text to re re ad or rev i ew what they did not unde r-
s t a nd during re ad i ng (Heilman et al., 2002). Re re ad i ng is especially
i m p o r t a nt for le a r n i ng from cont e nt area tex t b o o ks (Ande rson &
A r m b r us t e r, 1984) and for struggling re ade rs (Vacca & Vacca, 2002).
T he pause and re f lect step of the after-re ad i ng process is int e g ral to
c o m p re he nsion and strategic re ad i ng, as stude nts must cons i de r
w he t her they met their purpose for re ad i ng. Stude nts also ide nt i f y
p a r ts of the text that we re confus i ng and need to be re re ad .
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A nde rson, T. H., & Armbrus t e r, B. B. (1984). Stud y i ng. In P. D. Pe a rson, R. Barr, M. L.
Kamil, & P. Mo s e nthal (Eds.), H a ndbook of re a d i ng re s e a rc h (pp. 657–679). New
York: Long m a n .

Heilman, A. W., Blair, T. R., & Ru p ley, W. H. (2002). P r i nciples and practices of teaching
re a d i ng (10th ed.). Upper Sadd le Rive r, NJ: Merrill Pre ntice Hall.

Pa r i s, S. G., Lipson, M. Y., & Wilson, K. K. (1994). Becoming a strategic re ade r. In R. B.
Rudell, M. R. Ruddell, & H. Singer (Eds.), T he o retical models and process of re a d i ng
(4th ed.). (pp. 788–810). Newark, DE: International Re ad i ng As s o c i a t i o n .

Ruddell, R. B., & Ruddell, M. R. (1994). Lang u age acquisition and literacy pro c e s s. In
R. B. Ruddell, M. R. Ruddell, & H. Singer (Eds.), T he o retical models and pro c e s s e s
of re a d i ng, (4th ed.). (pp. 448–468). Newark, DE: International Re ad i ng
As s o c i a t i o n .

Vacca, R. T., & Vacca, J. L. (2002). C o nt e nt area re a d i ng: Literacy and learning acro s s
t he curriculum (7th ed.). Boston: Allyn & Bac o n .

W i l helm, J. (1997). “ You gotta BE the book”: Te a c h i ng engaged and re f l e c t i ve re a d i ng
with adolescent s. New York: Te ac he rs Colle ge Pre s s.

Reading Know-how

Chapter 3, “Re ad i ng Know - how,” ex p l a i ns key skills that stude nts ne e d
to cons t r uct me a n i ng while re ad i ng. Making infere nc e s, re ad i ng ac t i ve-
l y, and find i ng the main idea are essential to cons t r uc t i ng me a n i ng
( e.g., Cooper, 2000).

Re s e a rch shows that re ade rs must have infere ntial and re a s o n i ng 
s k i l ls to connect information in the text to re leva nt prior know le dge 
( van den Broek & Kre me r, 2000). Prior know le dge alo ne is not eno u g h ;
s t ude nts must be able to infer—to use their prior know le dge to “fill 
in the gaps” in the text. Ins t r uction in the strategy of infere nc e
e n h a nces re ad i ng compre he nsion (e.g., Vacca & Vacca, 2002). Dra w i ng
c o nc l us i o ns, comparing and cont ra s t i ng, and eva l u a t i ng are other 
c o m p o ne nts of re ad i ng know - how.

In the R e a d e r ’s Hand b o o k, re ad i ng ac t i vely is bro ken into six main
p a r ts: marking the text, asking questions, making pre d i c t i o ns, re ac t i ng
or conne c t i ng to re ad i ng, visualizing, and clarifying, all stra t e g i e s
used by expert re ade rs (Pe a rson, Ro e h le r, Dole, & Duffy, 1992). Making
p re d i c t i o ns during re ad i ng is especially important for midd le scho o l
s t ude nts, because it keeps them int e rested and eng aged in inc re a s i ng l y
difficult tex ts. Pre d i c t i ng is one of a set of strategies re c o m me nded 
for midd le school stude nts who struggle with re ad i ng (Dana, 1989).
Q u e s t i o n i ng during re ad i ng also pro motes eng age me nt with the tex t
a nd improves me a n i ng cons t r uction (Davey & Mc B r i de, 1986; Singer &
Donlan, 1982). Questioning and pre d i c t i ng while re ad i ng enable 
s t ude nts to make essential conne c t i o ns to prior know le dge. 
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“ Re ad i ng Know - how” also inc l udes the important skill of de t e r m i n i ng
i m p o r t a nc e, or find i ng the main idea. Re s e a rch shows that know le dge
of text struc t u re helps stude nts ide ntify important information in a
re ad i ng (Dole, Duffy, Ro e h le r, & Pe a rson, 1991). Almost all teac he rs
recognize the value of teac h i ng text struc t u re to improve compre he n-
sion and re t e ntion (e.g., Cooper, 2000). Ac c o rd i ng l y, the R e a d e r ’s
H a nd b o o k de f i nes and gives ex a m p les of differe nt parag raph and tex t
s t r uc t u re s, which will help stude nts deve lop an awa re ness of text pat-
t e r ns (Ho rowitz, 1985). This, in turn, will enhance their ability to
i de ntify important information and improve their compre he ns i o n .

C o o p e r, J. D. (2000). L i t e racy: Helping children construct meaning (4th ed.). Bosto n :
Ho u g hton Mifflin.

Dana, C. (1989). Strategy families for disabled re ade rs. Jo u r nal of Reading, 33, 30–35.

D a vey, B., & Mc B r i de, S. (1986). Effects of question ge ne ra t i ng tra i n i ng on re ad i ng
c o m p re he nsion. Jo u r nal of Educational Psychology, 78, 256–262.

D o le, J. A., Duffy, G. G., Ro e h le r, L. R., & Pe a rson, P. D. (1991). Mov i ng from the old
to the new: Re s e a rch on re ad i ng compre he nsion ins t r uction. Review of Educationa l
R e s e a rch, 61, 239–264.

Ho rowitz, R. (1985). Text patterns. Jo u r nal of Reading, 28, 448–454.

Pe a rson, P. D., Ro e h le r, L. R., Dole, J. A., & Duffy, G. G. (1992). Deve lo p i ng ex p e r t i s e
in re ad i ng compre he nsion. In S. J. Samu e ls and A. E. Fa rstrup (Eds.), W h a t
re s e a rch has to say about re a d i ng ins t r u c t i o n N ewark, DE: International Re ad i ng
As s o c i a t i o n .

S i nge r, H., & Donlan, D. (1982). Ac t i ve compre he nsion: Pro b le m - s o l v i ng schema with
question ge ne ration for compre he nsion of complex short sto r i e s. R e a d i ng Researc h
Quarterly, 17, 166–186.

Vacca, R. T., & Vacca, J. L. (2002). C o nt e nt area re a d i ng: Literacy and learning acro s s
t he curriculum (7th ed.). Boston: Allyn & Bac o n .

van den Broek, P., & Kre me r, K. E. (2000). The mind in action: What it me a ns to com-
p re he nd during re ad i ng. In B. M. Ta y lo r, M. F. Gra ve s, & P. van den Broek (Eds. ) ,
R e a d i ng for meaning: Fo s t e r i ng compre he nsion in the middle gra d e s (pp. 1–31).
N ew York: Te ac he rs Colle ge Pre s s.

Reading Textbooks

Re ad i ng cont e nt area tex t b o o ks is hard for most midd le school stu-
de nts. Chapter 4, “Re ad i ng Tex t b o o ks,” prov i des important stra t e g i e s
to effectively learn from these books, inc l ud i ng an array of no t e -
t a k i ng techniques.
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Re s e a rch shows that most stude nts’ difficulty with tex t b o o ks re s u l ts
f rom a lack of know le dge about ex p o s i tory text struc t u res (Che e k ,
Flippo, & Lind s ey, 1997). Expository text struc t u re varies mo re wide l y
than narra t i ve text struc t u re (Cooper, 2000). Stude nts’ ge ne ral re ad i ng
ability does not necessarily indicate how well they will compre he nd
t ex ts in the cont e nt areas (Leal & Mo s s, 1999). Ac c o rd i ng to He i l m a n
a nd colle agues (2002), le a r n i ng from tex t b o o ks re q u i res specific skills
a nd strategies for re ad i ng in differe nt subje c ts; study skills; and skills
a nd strategies for colle c t i ng, analyzing, and eva l u a t i ng data. 

N o t e - t a k i ng is widely ac k now le dged as a va l u a b le way to learn fro m
t ex t b o o ks (e.g., Vacca & Vacca, 2002). The R e a d e r ’s Hand b o o k ’s “ s t r uc-
t u red note” techniques, which re q u i re stude nts to take notes us i ng
d i f f e re nt graphic org a n i z e rs, enable stude nts to ide ntify important
i deas and organize the information (Smith & To m p k i ns, 1988).
S t r uc t u red no t e - t a k i ng techniques are mo re effective than simply jo t-
t i ng down isolated fac ts, because stude nts must think about the tex t
a nd de c i de what information and ideas are most important
( A l vermann & Mo o re, 1991; Ande rson & Armbrus t e r, 1984).

A l vermann, D. E., & Mo o re, D. W. (1991). Secondary scho o ls. In R. Barr, M. L. Kamil, P.
B. Mo s e nthal, & P. D. Pe a rson (Eds.), H a ndbook of re a d i ng re s e a rc h ( Vol. 2). (pp.
951–983.) New York: Long m a n .

A nde rson, T. H., & Armbrus t e r, B. B. (1984). Stud y i ng. In P. D. Pe a rson (Ed.),
H a ndbook of re a d i ng re s e a rc h (pp. 657–679). New York: Long m a n .

C heek, E. H., Flippo, R. F., & Lind s ey, J. D. (1997). R e a d i ng for success in element a r y
s c ho o l s. Dubuque, IA: Brown & Benc hm a r k .

C o o p e r, J. D. (2000). L i t e racy: Helping children construct meaning (4th ed.). Bosto n :
Ho u g hton Mifflin.

Heilman, A. W., Blair, T. R., & Ru p ley, W. H. (2002). P r i nciples and practices of teaching
re a d i ng (10th ed.). Upper Sadd le Rive r, NJ: Merrill Pre ntice Hall.

Leal, D., & Mo s s, B. (1999). Enc o u nt e rs with information text: Pe rc e p t i o ns and
i ns i g hts from four gifted re ade rs. R e a d i ng Horizons, 40, 15–22.

Smith, P. L., & To m p k i ns, G. E. (1988). Struc t u red no t e t a k i ng: A new strategy for con-
t e nt area re ade rs. Jo u r nal of Reading, 32, 46–53.

Vacca, R. T., & Vacca, J. L. (2002). C o nt e nt area re a d i ng: Literacy and learning acro s s
t he curriculum (7th ed.). Boston: Allyn & Bac o n .
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Reading Nonfiction

Chapter 5 pre s e nts strategies for unde rs t a nd i ng other nonfiction, suc h
as essays, biographies and auto b i o g ra p h i e s, and newspaper and mag a-
z i ne article s. Summarizing, re ad i ng critically, and questioning the
a u t hor are de f i ned and illus t ra t e d .

S u m m a r i z i ng re q u i res re ade rs to re d uce a text to its main ide a s, which
necessitates re f lection on and int e raction with the text. Re ade rs who
can summarize are able to differe ntiate important from less important
i n formation (Heilman, Blair, & Ru p ley, 2002). Summarizing is an
i m p o r t a nt strategy for stude nts at all grade leve ls and is especially
re c o m me nded for struggling re ade rs in grades 6–8 (Dana, 1989). Less
c a p a b le re ade rs can learn this strategy and improve compre he ns i o n
( B rown & Day, 1983).

Critical re ad i ng invo l ves re f le c t i ng on what is being re ad, sus p e nd i ng
j udg me nt, re ad i ng with an open mind, and then de c i d i ng what to
b e l i eve or do (Ennis, 1989). Critical re ade rs can ide ntify the autho r ’s
purpose and point of view, as well as distinguish fact from opinion
( Ro e, Stoodt, & Burns, 1998). Critical re ad i ng raises stude nts’ awa re ne s s
that all tex ts are written by ordinary people with their own attitude s
a nd unde rs t a nd i ngs of the wo r ld. Through re ad i ng critically, stude nts
question and challe nge the author and deepen eng age me nt in the tex t .

Q u e s t i o n i ng the author also raises stude nts’ awa re ness of the writer
b e h i nd the text. Us i ng this appro ach, stude nts cont i nually ask the m-
s e l ve s, “What does the author mean?” (Beck, Mc Ke own, Hamilton, &
Kucan, 1997; Beck, Mc Ke own, Wo r t hy, Sando ra, & Kucan, 1996).
Hy p o t heses about the text are a re ade r ’s updates as re ad i ng pro g re s s-
e s. The int e rac t i o ns that occur between re ader and text enhanc e
e ng age me nt and compre he ns i o n .

Beck, I. L., Mc Ke own, M. G., Hamilton, R., & Kucan, L. (1997). Q u e s t i o n i ng the autho r :
An approach for enhanc i ng student eng a g e m e nt with text. Newark, DE:
I nternational Re ad i ng As s o c i a t i o n .

Beck, I. L., Mc Ke own, M. G., Wo r t hy, J., Sando ra, C. A., & Kucan, L. (1996).
Q u e s t i o n i ng the author: A ye a r lo ng classroom imple me ntation to eng age stude nts
with text. E l e m e ntary School Jo u r nal, 96, 385–414.

B rown, A. L., & Day, J. D. (1983). Mac ro r u les for summarizing tex ts: The deve lo p me nt
of ex p e r t i s e. Jo u r nal of Verbal Learning and Verbal Behavior, 22, 1–14.

Dana, C. (1989). Strategy families for disabled re ade rs. Jo u r nal of Reading, 33, 30–35.

E n n i s, R. (1989). Critical thinking and subject specificity: Clarification and ne e de d
re s e a rch. E d u c a t i o nal Researc he r, 18, 4–10.
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Heilman, A. W., Blair, T. R., & Ru p ley, W. H. (2002). P r i nciples and practices of teaching
re a d i ng (10th ed.). Upper Sadd le Rive r, NJ: Merrill Pre ntice Hall.

Ro e, B. D., Stoodt, B. D., & Burns, P. C. (1998). T he cont e nt are a s (6th ed.). Bosto n :
Ho u g hton Mifflin.

Reading Fiction

Chapter 6 prov i des strategies for unde rs t a nd i ng short stories and 
nove ls that can help midd le school stude nts successfully tra nsition to
t he mo re de m a nd i ng study of classical adult litera t u re. To be suc c e s s-
ful compre he nde rs of classic litera t u re, stude nts need a good grasp of
t he me, characterization, setting, and story struc t u re.

U nde rs t a nd i ng the basic form and va r i a t i o ns of story struc t u re enable s
s t ude nts to compre he nd and recall sto r i e s. Basic story struc t u re con-
s i s ts of a setting, a pro b lem, an attempt to re s o l ve the pro b lem, and
an outc o me (Fre e d le, 1979). When re ade rs use their know le dge of
s tory struc t u re, they are better able to retain information in the i r
me mory until it makes sense and to add information as they re ad
( G o rdon & Braun, 1983).

S uch graphic org a n i z e rs are widely used to re i n fo rce stude nts’ compre-
he nsion of basic story struc t u re as well as help them analyze particu-
lar stories (e.g., Cooper, 2000). As with ex p o s i tory tex ts, us i ng gra p h i c
o rg a n i z e rs fo c uses stude nts’ attention on the most important aspects
of narra t i ve s. Simple graphic org a n i z e rs, such as the Story Organizer or
S to r y b o a rd, help stude nts sort and organize key eve nts. Other popular
g raphic org a n i z e rs for litera t u re are the Character Map, Infere nc e
Chart, Setting Chart, Topic and The me Org a n i z e r, Plot Diag ram, and
T i me l i ne.

S y nt he s i z i ng is ano t her essential strategy for re ad i ng litera t u re suc c e s s-
f u l l y. This strategy invo l ves gathe r i ng up all the important parts of a
work of litera t u re and fitting them to ge t he r, like a puzzle, to show the
“big picture.” Synt he s i z i ng enables stude nts to make re a s o n a b le
hy p o t heses about the mes in litera t u re, a skill that becomes inc re a s i ng-
ly important in higher level litera t u re classes (Phelan, 1989).

C o o p e r, J. D. (2000). L i t e racy: Helping children construct meaning (4th ed.). Bosto n :
Ho u g hton Mifflin.

F re e d le, R. P. (1979). New dire c t i o ns in discourse pro c e s s i ng. Hills d a le, NJ: Lawre nc e
E r l b a u m .
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i ng. T he Reading Te a c he r, 2, 116–121.

P helan, J. (1989). R e a d i ng people, re a d i ng plots: Chara c t e r, pro g ression, and the int e r-
p retation of na r ra t i ve. Chicago: Unive rsity of Chicago Pre s s.

Reading Poetry

Most midd le school stude nts find re ad i ng and int e r p re t i ng poetry diffi-
cult, even frus t ra t i ng. As in the pre c e d i ng chapter, the strategies in
Chapter 7 will facilitate stude nts’ tra nsition to the mo re de m a nd i ng
s t udy of poetry in the higher grade s.

Po e t r y, like other fo r ms of litera t u re, is me a nt to evo ke personal feelings
a nd tho u g hts in re ade rs. Va l u i ng stude nts’ personal re s p o nses to poetry
a nd other litera t u re is essential for fo s t e r i ng an appreciation of and
i nt e rest in litera t u re. Re ader re s p o nse the o r y, especially as elaborated by
Louise Rosenblatt (1978), has legitimized the ro le of individual, subje c-
t i ve tho u g hts and feelings in the study of poetry and litera t u re.

T hough the re ade r ’s subje c t i ve re s p o nses are an essential part of litera r y
i nt e r p retation (Rosenblatt, 1978), this does not mean that “a ny t h i ng
go e s.” Careful attention to the wo rd s, image s, patterns, and struc t u re of
a poem is also essential. The R e a d e r ’s Hand b o o k p re s e nts the strategy of
c lose re ad i ng to scaffo ld stude nts’ careful re ad i ngs of a poem. Stude nts
a re ins t r ucted not only to re ad “wo rd by wo rd and line by line,” but als o
to re ad the poem four times to facilitate close re ad i ng .

T he R e a d e r ’s Hand b o o k unites re ader re s p o nse and close re ad i ng in the
D o u b le - e ntry Journal tool (Berthoff, 1981). In this org a n i z e r, a no t e-
book page is divided into two columns, and stude nts re c o rd quo t a t i o ns
f rom the poem in the first and their tho u g hts and feelings about the
q uo t a t i o ns in the second. Double - e ntry Journals are effective with all
s t ude nts, inc l ud i ng those at risk (Coley & Hoffman, 1990).

Pa ra p h ra s i ng is especially he l pful for sixth to eighth grade rs’ unde r-
s t a nd i ng of poetry, which mo re often than not seems cryptic to the m
a nd unc o n nected to any t h i ng real. When stude nts rewrite lines of a
poem in their own wo rd s, stude nts begin to see action and charac t e r i-
zation. Pa ra p h ra s i ng is one of seve ral activities that enc o u rages stu-
de nt re s p o nse to litera t u re (Ro e, Stoodt, & Burns, 1998).

B e r t hoff, A. E. (1981). T he making of meaning. Mo ntc l a i r, NJ: Boy nto n / C o o k .
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